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. OVERVIEW

A. Primary Goal

The most basic, if often unstated, goal of teaclsrtg encourage students to learn. | have never
believed that it was my job to fill empty vesseBoth teacher and student bring something to
the table — it can become an open exchange of.id&&®n students become engaged in a
collaborative pursuit of knowledge and understagdma classroom environment based on
mutual respect and tolerance, it becomes possibliaé teacher to begin providing them with
opportunities to develop the critical, holisticdaromparative skills that are essential not only in
academic pursuits but also more generally in areagingly complex and interconnected world.

" This Teaching Portfolio is available on-line at http://www.brianhoey.com
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B. Statement of Teaching Philosophy

Ethnographic work involves an intimate understagdiheveryday lives and the participation of
individuals who voluntarily provide us with theixgerience and perspective. As researchers, we
have certain basic responsibilities. These primarclude the need to treat people with honor
and respect, to appreciate diverse opinions ankijpaignds, and to understand what we see and
hear within personal, social, and greater histbdoatexts. This approach is a fundamentally
important in an effective classroom, particularkyrégher education becomes progressively
multicultural. It is my responsibility to imprespon students the centrality of an informed,
broadminded engagement with individuals and groups may possess ways of making

meaning that are different from their own. Thisvisat it means to be an educated and
responsible person not only in the field of antlmiogy but also more generally.

Orienting students to the discipline involves niotycaddressing core ideas and discussing
important traditions of the field but also explayithe intellectual and social history of its
development as a context for understanding cupedtice and contemporary debate over its
meaning and future direction. Students need tavknbere anthropology fits within the

universe of other approaches to understandingiatyanf social problems. | believe this is
essential for improving the education of studentthe discipline. For anthropology to remain
relevant in the lives of students and to gain fapin the forum of public debate over key social
issues, as a teacher | need to guide the learhiag anthropological perspective through greater
engagement with real world problems. This allotwslents to see the potential value of its
particular outlook and methods to their own liva%is insight can be achieved through the
application of theory and method in individual agrdup projects designed as illustrations of the
kind of research anthropologists routinely take on.

| believe that it is the responsibility of a go@éther to encourage students to further develop
their own observational skills and an attentiofirie details. These skills are essential to
effective analysis and critical thinking. Studesit®uld be encouraged to carefully record what
they are learning not only in the classroom but aisthe course of their novice research while
learning to apply and evaluate different explanatoodels and theories. Together these skills
provide a perspective for framing and understanthiegvorld that is basic to anthropology's
holistic vision. The importance of sharing thisign is a fundamental part of my philosophy of
teaching. | believe passionately that the appreaeimust take, as responsible citizens, to
solving contemporary problems is one that acknogdsdand explores cultural, linguistic,
historical, and ecological/biological dimensiongloé human condition. This is why | support a
four-field approach to the teaching of anthropoldst also positions the discipline, in a
complementary way, amid other fields engaged vi#sé¢ problems in order to show the
interconnectivity of ideas and knowledge about peapd culture.

| have learned in the field as a practicing cultarghropologist in five years of fieldwork in

three different ethnographic projects that we hebasic responsibility to listen first. The same

is true for the effective teacher. | am openrtergent qualities of working from the "bottom™

up as | search for patterns that connect with dngges challenge existing models or theory. As
ethnographers, we take on a role akin to a stualesgpprentice as we learn from the people we
study. There are certainly presuppositions, besélcan become empirical questions to be tested
in the course of our learning. Immersed in thegay lives of a group or family as the subject

of our research, we are ready to rethink and cootisly adjust our approach in response to
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ongoing feedback. During the course of teachindpénclassroom environment, an effective
teacher mimics this process of listening, searcfongattern, making connections, expressing
his or her own understanding of what is seen aaddy@nd continuously adjusting to feedback.
This is part of the process of evaluating the ¢iffecess of my teaching. For good
ethnographers and teachers, this is how it is done.

In so doing, the teacher provides an example ot vghr@quired for anthropological research. |
believe a teacher should serve as a kind of memttthough leadership is often emphasized in
teaching, my approach is one of informed guidanid@s emphasizes the importance of
collaboration and recognizing the unique combimatibexperiences and knowledge that each
class represents. It is a matter of respect ditfierences brought by diversity and the
potential contributions particular to each indivadlult is the skill of a teacher and mentor to
recognize and encourage these contributions afiddevays that each person's unique skill and
background can be shared to enhance everyonersrigaxperience. By knowing and
understanding individual students through intecactn and outside the classroom, a teacher
should help them develop greater self-confidendgeir own ability to think through and
respond to intellectual and real world problemshwiiteir own solutions. Serving as a clear
example of this process through showing my strigggglanake meaning both in the collaborative
context of the classroom as well as my experiemdele conducting research, | strive to become
a mentor. This is why | always explain carefutdystudents why | want to convey certain
information, ask them to read a particular textperform some activity — | respect and support
students by being explicit about my intent.

It appears that too often students are conflictest a perceived choice between the practical and
material needs of the world of work and the spaiitartistic, or moral needs of the person. This
is why | support learning in an institution thatdeas basic to its mission providing a reflective,
tolerant and engaged environment for the critisahange of ideas united with an organized,
dynamic program committed to real world problems.

| am passionate about learning. Having obtainedlatyorate is evidence of my love of ideas
and for making meaningful connections between abstheory and real world problems. It is
also evidence of determination. | am wholly detieed to share this passion through teaching.
Having learned and experienced a great deal oeezdbirse of my life through formal education
and my own personal journeys of self-discovergdl it is my responsibility to give back
through helping to prepare young people for caredrsourse, but more importantly for life.

For students destined for fields both in and oetsidademia, | want them to find fulfilling ways
of contributing to an increasing need for skilletlysts and researchers with sharp critical
thinking skills who, like anthropologists, haverieed to manage, evaluate, and interpret large
volumes of different kinds of data on human behavitoday's world depends on flexibility. It
is a mantra of the post-industrial, service econofyltural anthropologists learn to be at ease
in unexpected situations. Similarly, the contenappmworld requires knowledgeable people who
have the ability to confidently adapt and applyitkaowledge to new situations. In a world of
increasing diversity and complexity, | am committedostering greater personal flexibility,
broad, open, and global perspectives, holistic Kadge, and the desire to solve human-
ecological problems with a culturally sensitivelsty
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C. Position Piece: The Opportunity of Undergraduate Education

| particularly value the opportunity to work witmdergraduate students. When | was an
undergraduate, | was in a teacher education progratrack to become a secondary school
social science teacher. | worked on curriculumgiesstudied administration, considered ethical
guestions, and advised and taught students froda{garten through grade 12. | have known
since my first year in college that | wanted tocteaWhere | wanted to teach, however, has
changed. By the end of my college years, | kneat lthvas not interested in teaching (at least as
a career) at the high school level. Those are itapbyears for social development, but | feel
that it is when the student has moved on to coltegethings start getting really interesting.
Those years are a remarkable time, not only of atdwliscovery, but also inward exploration.
Any one who has shipped off for college knows whath talking about. Although in the
beginning it may not seem this way, over time tiggins to make more sense as students
engage, often for the first time, with the broadedsity of people, ideas, and opportunities that
comes with their undergraduate education. | krieaw twanted to be a part of this critical
transitional period as a teacher and mentor.

My first thoughts for wanting to teach at the cgéldevel were in large part restricted to my own
desire for becoming a scholar in a particular fehdl contributing to the development of that
area of intellectual pursuit. This is what ledbtwiaining my doctorate. Now that | have
achieved my degree aspirations, | see my projeloeay much larger than making
"contributions to the field.” While furtheringehmeaningful pursuit of knowledge continues to
be an important part of my overall responsibilitig® most significant contribution that any of
us can make as scholars may be investing in owergratluates. My desire to teach
undergraduates is an expression of my desire v@ s&gth more immediate real world impact by
being a mentor to students at a critical junctartheir lives as they make decisions about what
paths to take in life, whether they be continuimgcademia or entering into work life directly.

Only a generation ago, most recipients of bacletigrees - particularly those from more
"elite" institutions - opted to continue their hegheducation by going straight into graduate
school. One can also point to the fact that uhélyears following World War 1l, and even more
recently, most of these institutions did not havedrve the diversity of students that they do
today. Today's students exhibit an ever-increasange of backgrounds, interests, and abilities.
While continuing on to graduate school may havenlibe norm before, today these schools are
sending most of their graduates directly into tieal" world where they must make their way on
the job market within a world of work ever more artain as the economy itself is transformed
by new models of flexibility and contingency. Natrprisingly, we can point to a shift in
undergraduate enroliment toward fields that haeentiost explicit programs of preparation for
the immediate challenges of the workplace. Asresequence, in recent years the numbers of
undergraduate degrees in fields with more techmicprofessional focus have greatly outpaced
those in the liberal arts and sciences. As consgjraidents have spoken loudly and clearly.
As institutions, different places are respondingiiferent ways and with greater and lesser
degrees of success.

In my research with life-style migrants, people wised physical relocation away from high
stress jobs and crowded metropolitan environmentsral places of perceived refuge in order to
redefine their work and family lives through choafdife-style, | found that they did not want to
have to choose between investing in themselvesregthworkers or as persons. It was often
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difficult for them to do both given impact on pensblife of what has been called the "time

bind.” With students, we see a similar thing. d&tots may find themselves in a situation where
they are torn between feeling the need to choasedkcalled practical subjects, which seem to
clearly help them prepare for the workplace, andtimg to also choose those areas of study that
enrich the mind and spirit. At its base, it isiagachoice between the practical or material
needs of the world of work and the spiritual, &itisor moral needs of the person. It is a choice
that nobody should be forced to make in their funelatal quality of life.

Applying this concern to the question of undergatdieducation, a potential solution lies in
providing students with ways of integrating botpexts by learning in an institutional setting
where the basic liberal arts mission of providingfective, tolerant and engaged environment
for the critical exchange of ideas is allied witiganized and dynamic program of practical
engagement with real world problems. Learning \pitbactive mentorship, or even a kind of
apprenticeship, in such an environment may leadestis to challenge each other to explore,
understand and improve themselves, society andiohle. There can be no greater
contribution, no more substantial act of scholadyice, than that.

| believe that being involved in shaping the leagnenvironment and experiences of
undergraduates provides a unique opportunity wrabftinct from that of work with graduate
students. While this too is a serious and importammitment for a fully credentialed scholar

in his or her field, the contribution in this caseds to be focused on mentorship for the purpose
of establishing the independent profession of aragbholar. | value this tremendously.
However, | feel very strongly about working withdergraduates. Although some of my peers
may argue with my stand, | would assert that thkest are higher at this level. So, what are
some practical considerations of this positiorfave already alluded to the fact that in order for
such an integrated approach to undergraduate edi¢atbe truly successful, there needs to be
an institutional commitment. For many smaller egls, such a commitment may already exist.
For larger places, these initiatives may come fpmimts lower in the hierarchy and be restricted
to limited areas with more bureaucratic obstaaa®alizing greater integration. In any case,
there needs to be active institutional supporréate organized programs that make it easier for
students to combine areas of study such as throflighing double and dual majors enhanced by
faculty willing and able to teach across disciptineoundaries. Students should also clearly
understand their opportunities for applying knowgedh real world situations through co-op
programs, internships, and fieldwork of differemtds where they are involved in the "doing" of
work within their particular area of study.

Ultimately, however, simply having the structuregplace is not enough. There needs to be a
commitment on the part of faculty as well to teatkvays that reinforce connections between
ideas and between different fields as well as betvtke presumed Ivory Tower and the
application of theory in the pursuit of solutioshioth intellectual and practical problems with
immediate relevance to students. Many faculty hmvdoubt long been dedicated to doing this
kind of work in and outside the classroom. Thepraach may flow from a personal
commitment to being scholars engaged in work nbt fam the "sake of knowledge" but also for
the part they may play in informing public debateimportant issues. Being able to act on this
personal orientation within a more broadly suppertnstitutional setting can be very liberating
and promote further development not only in sudgpmms of integrated study but also unique
opportunities for collaborative research. With antlate to further these connections, faculty are
in a better position to seek opportunities foraodration in teaching and research.
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Team teaching is one way that faculty can providdents with an important experience in how
practical problems may be worked out through thdiegtion of ideas. Both in and outside the
classroom, the dynamic interaction between colleagespecially those from different
disciplines, can express the way that learned peioghslate different meanings, approaches,
and experiences and find common ground in ordeerstand each other and to make something
work. This is a skill that all students will negdorder to achieve personal success in the world.
Collaborations can also come in the form of teaanimg. Students may be given problems to
solve as teams which require the coordinated sffafrseveral engaged researchers applying
their knowledge and relying on their ability to idiéy not only common areas of interest and
concern but also unique capacities within a graupleow these can best be utilized to develop
the project and find their own solution. If théseds of experiences take place within the
context of a well-defined purpose at a higher tnsbnal level rather than the odd, isolated
classroom or instructor, then the benefits to sitglare greatly enhanced.

It is an exciting time to be at the beginning alaaeer in college education and scholarship.
These are also uncertain times. It seems exciteamehuncertainty often arrive together. The
uncertainty here is not limited to students as wdod workers in the post-industrial world of the
new economy; it extends to the schools that woudggre them for that world. At the very
center of this, we should not forget, is the tealchentor. Institutions can empower both
students and teachers by making a clear committoeart integrated approach that combines the
work of the more abstract concerns of traditioi@dral arts education with that of practical
engagement. My own experience as an undergradguatschool no larger than 200 students
gave me a sense for the power of being small fmmpting innovation and evoking clear
purpose. | have also seen much larger placesgirt find ways to do the same thing.
Ultimately, the success of any school or prograthdeipend on maintaining relevancy in a
rapidly changing world. | am confident that | hatie personal and professional experience to
do my part in contributing to the critical needot@vide meaningful, integrated, and relevant
education to undergraduates.

| am very interested in this topic - both intellemity and practically. | think it is fascinating

from an intellectual point of view as an area ofdstin institutions or organizations changing
over time. It is even more importantly of practicancern, as | become an integral part of this
world and a major stakeholder. | welcome any contser questions. In the coming sections, |
will speak more directly about some of my own pextacgl approaches.

[I. TEACHING APPROACH
A. Courses
Marshall University
Introduction to Cultural Anthropology [Introductory] - Fall 2007; Spring 2008
This course explores how culture is continuallaiprocess of change and reproduction by
individuals as they respond to the conditions @rggtay life. Why do some ways of doing

things persist while others seem to fade away? Howew ideas become introduced and
eventually established as status quo in sociaésys? Having an effective model to approach
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these questions is an essential part of the theak#bolkit of any social scientist. While

providing a brief overview of theoretical tradit®m cultural anthropology, this course deals
with many different ways that anthropologists hattempted to explain the mechanisms through
which particular social orders are maintained teratl over time. We will give special emphasis
to how such phenomena as colonization and glolimizhave shaped the experience of culture
around the world. In this course, we will developudturally-sensitive anthropological
perspective that enables us to appreciate theasshof human diversity, the historical and
political conditions under which particular cultardevelop, and the human potential for
transformation.

Anthropology of Global Problems [Intermediate/Advanced] — Spring 2008

This course will investigate changing cultural \vedwand social relations of capitalism from the
Industrial Revolution and models of Fordist prodmctto an increasingly post-industrial and
global economy. We will examine an ongoing transifation of basic social institutions,
changing values and practices of corporationsshifting meanings of consumption and
production. We will employ critical cultural analgsn our consideration of a broad range of
social and environmental issues with special enmpluasthe varied impact of a culture of
capitalism on indigenous peoples, as well as diffeforms of resistance to globalizing forces
The course will explore these issues in depth gjincanumber of case studies, including the
infamous Exxon-Valdez oil spill of 1989. Althoughewvill be taking the approach of an applied
anthropology, this class will be of use to studemtisrested generally in contemporary global
problems and the potential role of advocacy inazience research. Students are expected to
participate regularly in discussion, write reactpapers to readings, conduct media analyses,
and make a final presentation.

US Culture & the Changing Family [Introductory] — Spring 2008

This course does not take US culture as a givenwilVexamine the causes, contours, and
consequences of a changing cultural, social, aodanuic landscape in the United States
through careful examination of the meanings of fgnwork, and community. In particular, we
will explore theoretical and political debates ttie changing family has spawned. Family
patterns in the contemporary United States bebg fésemblance to a persistent cultural model
of the breadwinner-homemaker household. While pohutonceived of as "traditional,” we can
trace this family form to the social and culturainsformations engendered by the Industrial
Revolution and an emergent culture of consumetalsgm. How should we speak of family
now that the dominant form of the past centurydwamdled from as much as 70 percent of
American households in 1960 to less than 15 petoelaty? We will trace the cultural history of
the normative American family from late-nineteenéimtury to its gradual fragmentation in
modern time. We will consider the diversity of cemporary arrangements, including dual-
earning couples, single-parent households, “blehfdexilies, and boundary-pushing forms. We
will pay careful attention to social constructionkanship and ways in which practices,
experiences, and understandings vary with gentiess,cand ethnicity. Students are expected to
participate regularly in discussion, write positjpapers on readings, complete a variety of small
projects and exercises, and take three in-clagtewrssay quizzes.
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Anthropological Research Methods [Advanced] - Fall 2007

Doing field ethnography defines the American cuat@nthropologist. This tradition was begun

in the early 20th century by Franz Boas who wanatedrrective to what he saw as the increasing
tradition of “armchair” speculation and analysiatteo other early anthropologists many were
engaged in. Boas wanted anthropologists and oihierested in other documenting other
cultures and lives, to get out of that chair andi@ty *do* anthropology, to actually engage in
the practice of fieldwork and participate in aslveal observe the lives of others. That's what this
course is about. Each of you are going to getlmretand understand how the science of
anthropology actually works, not only in theory loupractice.

| sometimes get a blank look when | say to pedil®, an anthropologist.” Sometimes there is
the slow head nod, sometimes there is a pensivengileok and then, “oh, ahh...I love
dinosaurs, they’re great!” Sometimes the replyhegimple query, “oh, so you dig?” Another
Indiana Jones. What exactly is it that defines vamdhropologists do? Anthropology is
sometimes referred to as a “four-field” sciencd theludes archaeological, physical, linguistic,
and cultural areas of inquiry. We will be explorithgg methods particular to the sub-field of
cultural anthropology, a sub-discipline also knaagrt‘ethnology” whose primary
methodological approach is called “ethnography.’aghropologists we generally don’t run lab
experiments. We don't sit in our offices contentiimk. We talk to people. We write about the
knowledge we gain from our interactions. We obseoveourse, but most importantly we make
an effort to participate in the lives of others. Wfe curious about how all of us, as human
beings, interact with each other and with our esrwinents. What makes us similar? What makes
us the different? Now you should be thinking, ham dlo this? Do we just plop ourselves down
in the middle of some community somewhere and anc®to them, “hi, I'm your
anthropologist, tell me all about yourselves!” Gaat work? We will explore such basic
guestions to the “doing” of cultural anthropology.

Thus, this course is designed to provide you witln&roduction to ethnographic research. As |
have suggested above, ethnographers carry outréseiarch by becoming a participant, to
varying degrees, in a particular social settingpnggraphic research provides interpretive and
descriptive analyses of the cultural meaningsdhaiembedded in the routine practices of
everyday life. In our attempt to create ethnograjglasicounts of the different ways in which
people make sense of their experiences, we wik &idhe various means of social organization
and realms of cultural meaning that structure aattepn social behavior.

Race and Ethnic Relations [Advanced] - Fall 2007

We have surely all heard references to recent gegadat Darfur; anti-Arab actions/reactions in
the United States since 9-11; racial profiling;néthH‘cleansing” in the former Yugoslavia and
Rwanda, as well as the ongoing debate and coofliet immigration and “aliens” here in the
United States. These events and debates shoulditrdéar that notions of ethnicity and race
have a very real impact on the everyday lives opfeall across the world. Our primary goal in
this course is to explore the anthropological as@dadogical interpretation of ethnic and racial
categories and how these manifest in different wayd with different outcomes, in a variety of
times and places. We will work together to re-exaarour own beliefs and values about these
categories. Given the imperative to find ways okgesting in a world that is increasingly
strained by real and perceived differences amoaogpy, this course aims to provide you with
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some practical means by which you may promote bigttier-group relations.

College of the Atlantic

Introduction to Cultural Anthropology - Comparative Study of Cultures [Introductory] - Winter
2003

Course Description: Culture may be seen not only ssurce of conflict but also as one for
solidarity within and between groups. Popular viefvsulture might lead us to think of it as
something that exists independent of human acflibis. course explores how culture is
continually in a process of change and reprodudtpmdividuals as they respond to the
conditions of everyday life. Why do some ways oihdahings persist while others seem to fade
away? How do new ideas become introduced and ealgnastablished as status quo in social
systems? Having an effective model to approactethasstions is an essential part of the
theoretical toolkit of any social scientist. Whieoviding a brief overview of theoretical
traditions in cultural anthropology, this coursaldewvith many different ways that
anthropologists have attempted to explain the nreéshes through which particular social orders
are maintained or altered over time. We will gipedal emphasis to how colonization and
globalization have shaped the experience of cudtwand the world. In this course, we will
develop an anthropological perspective that enaldds appreciate the richness of human
diversity, the historical and political conditionader which cultures develop, and the human
potential for transformation. Evaluations will based on class participation including periodic
presentations in discussion sessions on partioyfees/readings as well as through written
assignments. These will include an ethnographiemasion exercise; at least two position
papers that will ask students to explore their ewitural experiences in light of readings, and a
final paper.

The American Dream: Anthropology of Capitalism and Working Families [Intermediate] -
Winter 2003

Course Description: This course will investigate tihanging cultural values and social relations
of capitalism over the course of the past centartha United States has moved from the
Industrial Revolution and models of Fordist prodmctto an increasingly post-industrial and
global economy. We will examine changing values piratttices of corporations, shifting
meanings of work, and what constitutes a valuedeardirom the days of Taylorized

routinization to more post-modern flexibilities. W&l consider the social impact of

downsizing, restructuring, and the rise of temppmarcontingent work on American families.
What has it meant for everyday life that the impees and practices of a new, flexible economy
have realigned corporate values and priorities ftloeninterests of workers and communities to
those of banks and shareholders? How do peopleaditfe American Dream in a context of
shifting social structures and cultural meaningdtat\efines the good life for today's middle-
class Americans? We will read from ethnographiethefworkplace, company towns, and the
suburb as well as critical narratives of work amel $elf-help guides for the downsized and
disillusioned. Our primary goal is to understand itthportance of a critical cultural analysis at
the intersection of everyday experience within gatees of work, family, and community as a
basis for considering a broad range of social ammr@enmental issues.
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Anthropology of Human Ecological Problems. The Palitics of Culture [Intermediate/Advanced] -
Spring 2003

Course Description: What is culture? What role dadture play in a rapidly globalizing world?
Culture is sometimes an unexamined category evannathe disciplines that rely on some
concept of culture for understanding and explaifingan behavior and relations. In the past
few decades, “culture” as an idea and source ottityehas become thoroughly politicized as not
only national level governments but also indigenang other minority groups throughout the
world promote and defend their own self-represématby invoking images and narratives of
tradition, ethnicity, heritage, and nation presdras culture. This trend has contributed to
rethinking anthropological theory and practice iagdo major shifts within the discipline - what
some have called a "reflexive turn.” The coursé thils have an aspect of critical social theory
by virtue of our attempts to deconstruct not oalken for granted histories and explanations but
also the ways that we approach social problems thetbretically and practically. We will

explore how both culture and identity are contihuabnstructed and negotiated as well as how
ideas of tradition and heritage can become poliyicdarged items over which different groups
with varying degrees of political power may makairtis of property. Our discussion will

explore issues surrounding cultural property, calttdeprivation,” cultural "conservation,” and
cultural tourism. Particular attention will be givéo the role of culture in conflicts with broader
environmental dimensions. The course will invesgghese issues in greater depth through three
case studies including the Exxon Valdez oil sfitudents are expected to participate regularly
in and sometimes lead discussion, write severat sbaction papers to readings, and apply their
understanding of key concepts and course themespecific case study of their choice which
illustrates how culture may play a critical rolesiocial and environmental problems. Some
social theory, history, and/or previous study ahaopological concepts assumed or permission
of instructor.

Environmental Justice and Social Welfare [Introductory/Intermediate] - Spring 2003

This course examines how local environmental problare frequently the complex results of
globally articulated processes and that the impatitese problems are experienced differently
by people of different regions, cultures, racial @hnic backgrounds, classes, gender, and age
groups. We will look at specific case studies friooth the analytical and activist angles with
sensitivity for the lived experience of those inxaal. We consider how environmental risk is
borne disproportionately by those who are the mostally, politically, and economically
vulnerable or disempowered. While recognizing dglscope to these issues, our attention will
remain largely here in the United States. Althotlgh is clearly a course of potential appeal to
students focusing in environmental studies, ihisnded as a course for appreciating the
potential for an applied anthropology and the wiladvocacy in social science research.
Students interested in social work would also fimd a useful class. Students are expected to
participate regularly in and sometimes lead didoansand write short reaction papers to
readings. A final project case study requiring sautside research will ask students to apply
their knowledge of course materials, concepts,ahdr cases.



Teaching Portfolio — Brian A. Hoey, Ph.D. — wwwairthoey.com 11 of 19 pages
University of Michigan
Introduction to Anthropology [Four-field, Introductory] - Winter 1999

Course Description: This course provides a gereamiview of the field of anthropology as the
study of human biological and cultural similarityersity, and evolution through both space
and time. As an introductory course, it is desigteenhtroduce you to many topical interests of
the four major subfields of anthropology, i.e.,lb@cal or physical anthropology; archaeology;
sociocultural anthropology; and linguistic anthrtmgy. Together we will explore and learn --
through our readings and discussion -- the manyéiseand issues relating to human social lives
and cultures from a variety of different geographiegions as well as time periods -- both
historical and pre-historical. Today, the firstgsteward becoming a good anthropologist
involves acknowledging and appreciating the mednlrayltural differences among peoples --
including those within your own society. Most sifigantly and crucial to this appreciation is the
effort to defamiliarize yourself with your own sety in part by seeing your own self and group
differently through a deeper understanding of theed ways of interpreting experience and
making the world meaningful and by also avoiding #ssumption that your own society or self
is the "norm.” In this course, one of our main téradies will be the effort to set aside our own
culturally defined notions of what constitutes "rammature” and such basic categories as the
individual. It is in this spirit of tolerance --qaisite to the practice of anthropology -- that we
must cultivate an atmosphere where all of us canesbur heritage, unique life experiences, and
the perspectives or opinions we hold as a conseguaour varied backgrounds. Express your
ideas and aspirations and, above all, be open-miiadéd enjoy yourself

B. Teaching Interests
1. General Statement of Interestsin Teaching

| am prepared to teach a variety of courses inolyditroductory (cultural and four-field)
anthropology, introductory and advanced anthropofdgnd social theory, ethnographic
methods and data analysis, and contemporary cuttuhe context of globalization. In addition
to regional ethnography focusing on North Amerlazgn also teach classes or incorporate
perspectives from my fieldwork in Indonesia whicldeesses the role of development programs
in the politics of culture and ethnic identity. @ses offering cross-cultural perspectives on
important social, cultural, and environmental issaee a natural expression of my fieldwork
experience and intellectual interests.

2. Course Development

| have developed a number of course syllabi tlzam readily prepared to teach in the future.
This list is intended to represent a range of @deand preparation. There are many other
courses which could be developed to meet speaificotilar needs in a variety of programs. |
have included course descriptions for those forchisiyllabi have been prepared.
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Contemporary American Culture: Popular Rituals of Everyday Life
[Introductory/Intermediate]

What is contemporary American culture? How do wglan what being an “American” is?
What are the meanings implicit in using the termekican culture? In what ways are those
meanings transmitted? This course will explorerites, rituals, and identities that individuals
use in everyday life in the contemporary Unitedé&ta We will examine how American identity
is constructed, explained, maintained through #eeaf certain symbols, social practice, and life
stage events and how this identity is variouslyicaped or altered in meaningful ways within
different social groups. Although anthropologisése favored mostly distant, presumably more
“exotic” others as their subjects, important fielwhw has been conducted here at home and this
course will both build on and challenge some oséhebservations, assumptions, and
understandings. We will explore how anthropolomathods can help elucidate often subtle
symbols and meanings which have particular valémtieis society. We will examine several
areas of contemporary social life including thetanal construction of the body and ideas of
health, the meaning of gender and life stagesuaddrstandings of race and ethnic identity.
Throughout the course we will critically explorestiole of anthropology and the anthropologist
in studying the contemporary United States.

Ethnographic Research: Life History and the Self
[Intermediate]

This course is designed to incorporate ongoingviddal research projects in oral history as a
way of learning about the practice of ethnograpésearch. Beginning early in the term,
students will design and propose a project that @alt conduct. Students will be asked to
contact an informant and, over a period of tim¢hgaa life-history that they will then attempt
to interpret through operationalizing what is leatrihrough course materials representing a
range of anthropological understandings of the nmgaand place of narrative constructions in
identity formation. This methods/project componeiik also introduce students to the practical
realities of research design and ethical consiaeraibf research involving human subjects.
Cultural anthropologists understand that differenoecultural meanings across and within
societies include subtle ways that people thinthefnselves in relation to their world. Even our
most basic, private ways of thinking about our eslare shaped by tacit ideas, for example,
about what makes a person and how individuals sheléhte to the broader social world.
Students will be asked to reflect on the ways aueadings show how these differences can
effect the construction of personal narrativeshsagin the oral history project they are
conducting, and the purposes to which they are Y\g.explore different ethnographic methods
of analysis to look at what motivates people tostartt their identities through these stories in
particular ways.

NOTE: More advanced courses or tutorials availablgeidwork training, general
research design, social survey and in-depth irdeivig methods, mixed-method
approaches, as well as qualitative data analysisitques.
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The Colonial Encounter: An Anthropological Perspective
[Intermediate]

This course offers a critical overview of the expece of colonialism through accounts of
different groups and the role anthropology hasgadyoth in shaping the contours of this
experience and in representing it. We will explibre historically changing point between
colonial power and anthropological knowledge. @@aus will be on the cultural representations
and political economy of European rule in Asia vagiecial consideration for the more than
three-century presence of Europeans in the aragpedf what is now the Republic of Indonesia
as a particular case. We will also consider wheammng the geopolitics of post-colonial
nationalism and cultural imperialism has had fa ¢tveryday lives of people in the holdings of
former colonial powers.

Environmental Anthropology
[Intermediate]

This course is an introduction to the theory, mdttamd analysis of relationships among
cultural, social, and ecological systems. It isigeed to familiarize students with past
approaches to these relationships as well as torexmore current approaches which give
explicit attention to: historical and politicalqmesses; the articulation of cultural images of the
environment and environmental behavior; and, weylktems and its impact on local adaptive
systems. Students will critically evaluate diffegiapproaches to the issues and make
connections between new developments in sociatyhe their potential for furthering our
understanding global human/environmental probleRather than a chronological introduction
to theoretical development, the course is organézea thematic survey of issues. Using a
number of specific ethnographic examples, we vél} particular attention to the effects of
globalization and economic development on theimahip between human communities and
their environments.

The Anthropology of Travel
[Intermediate]

This course would explore the experience of cradgsal encounters through travel beginning
during the colonial period and expressed in th@acts of missionaries and later the reports of
anthropologists. In what is a continually globagzworld, we would consider the meaning and
place of tourism, particularly so-called eco- oltatal-tourism in cultural and ecological change.

Area Sudies/Regional Ethnography of Southeast Asia (or Indonesia)
[Introductory/Intermediate/Advanced]
Introduction to peoples, cultures, and history ofitheast Asia or Indonesia.

Anthropological Understandings of Social Reproduction and Change
[Intermediate/Advanced or Advanced]

Why do some ways of doing things persist while mgls2em to fade away? How do new ideas
become introduced and eventually established irakggstems? This course deals with the
many different ways that anthropologists have gtechto explain the mechanisms through
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which particular social orders have been eithelousty maintained or altered over time. In
some respects this course will be an intellectisibhy of the discipline as it has engaged with
other discourses and approaches in this attemgguably, cultural anthropology has made its
most important contributions to further our undansting of these processes. Having an
effective model to understand and explain socjalaguction and change is an essential part of
the theoretical toolkit of any social scientistarficular attention will be paid to the development
of a practice approach to understanding the comelexionships between human action and the
social system. Readings and discussions of vatt@ibgraphic examples will supplement more
theoretical course content.

Anthropological Approaches to Personhood and Place
[Intermediate/Advanced or Advanced]

Ideas about social personhood have become cemtraltural anthropology. At the same time,
an appreciation for the spatiality of being ha® @swn in importance as anthropologists
engage with fields such as cultural or human ggagra In this course we will explore the
person as relational and material. Our aim isnwenstand how people come into being socially
through relations with others and as material keingelationship with a physical world. These
are taken as a whole. Through selected readingghnbgraphic research in a variety of
cultures, we will examine the different ways petsood and place are understood. We will
begin with understanding how basic categories sisciperson” and "place” are cultural
constructions. We will then examine studies of Ismwial persons are constructed through
exchange and memory and move on to phenomenolappabaches while exploring how these
intersect with the discourse on production of sciigi@nd theories of agency and power. We will
focus on the cultural analysis of self, mind, parssand identity as categories central to the way
human social behavior is motivated and renderechimmghul. An important aspect of this course
will be consideration of recent contributions afi@ist theory to understanding corporeality and
producing alternative configurations of the subject

C. Instructional Style

| use an array of approaches in my classes toitgadesigned enrich the classroom learning
experience beyond the bare essentials. Theseme af the practical approaches | take:

1. Fieldwork Assignments

Students practice applying anthropological techesqio events they observe in their daily lives.
Assignments involve reporting and analyzing thé textures of cultural phenomenon in
everyday life. These hands-on exercises givettigests practice at being ethnographers and
doing fieldwork themselves, transforming an otheeypassive learning experience into an
active one. In the process of completing the assents, students learn the relevance of
anthropological perspectives to their own liveshiM/courses with a "methods" orientation will
require students to engage in fieldwork to a mudagr degree, all of my classes involve a
practical application of knowledge.
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2. Careful Paper Planning and Revision Revealsthe Power of Writing

As established scholars in our fields, we knowuhigue power of writing to pull together and
make sense of ideas with which we may be wrestlifrgrm papers can have this power for
students. All too often, however, these end updp#ie product of last minute, end-of-term
pushes to produce something meeting the page exgeirt. That is unfortunate. Thankfully, it
is generally avoidable through more careful plagron both the part of the instructor and the
student. Students must master the ability to vateearly and concisely while developing a
coherent and intellectually compelling argumenert@inly academic work demands it, but the
ability is an asset much more widely across a rariggofessions.

Major writing assignments in the form of term pagp®er my classes are truly term papers in that
students are encouraged to begin planning thegmpagy early in the term. Students are asked
to write "position" papers on reading assignmeoysés that they feel strongly about over the
course of the term. For many students early mwsjiapers will become the kernel for further
exploration and elaboration leading to the devadoggument of a full term paper. Within the
first half of the term, students submit a papeofyjmsal.” The proposal allows students to bring
their ideas to me early on. They begin outliningit position and considering strategies for the
full paper. Feedback from me as well as classntahs shape the early process. | allow for
presentations of "working papers" for just thisgmge. We learn from each other.

After further reading, discussion, and considemtgtudents then prepare a more elaborate
"prospectus.” The prospectus is more detailed thamproposal, providing a clearer picture of
what the essay is shaping up to be. By this miudents present an idea of: (1) the scope of the
paper; and (2) library or other research the tomght require. The prospectus describes: (1)
potential problems and pitfalls; and (2) the linafsavhat they plan to do. Finally, it includes a
tentative outline of the essay. By writing thetudents get an idea of what they want to say and
what they know and don't know. They should guidelants toward the resources they need and
suggest where they might need help early on, whey inhost need it. Rather than the end of
term, "throw-away" paper, students learn the valugareful planning and ongoing feedback
during which time they become increasingly investethe topic they have chosen. Writing

well requires a constant process of critiquingjgieg, and improving one’s work. Through
engaging students in this lengthier process, | erage them to find the power in writing and
their own strength for communicating ideas in a peling way while they learn the skills
necessary for future academic and professional work

This approach to writing the term paper developsartant skills not only in writing but also in
project development. Students learn to develog-tenm projects by starting with small-scale
papers such as the term paper. For students talamgye applied approach by incorporating
ethnography, they learn to recruit and coordinatgests. For all students, they learn to design a
project and to maintain records as they condueare$, gathering and organizing data, whether
in the field or in the library.

3. Student Presentations
Through preparing and delivering short presentatiarclass, students learn to apply the course

material in innovative ways. They also learn th&ie of learning from others and collaboration.
While seminar courses consist primarily of claserabscussion, all of my courses involve
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students actively working with ideas through shatimeir positions on the material at hand.
Presentations allow students to give careful camaitbn to topics of interest and importance to
them. Students more likely to hold back in diseuss now have the opportunity to share their
prepared ideas and get constructive feedback getigage in discussion with their peers.
Students draw connections between the classroortharfdeal world” setting. They also have
the opportunity to practice speaking in public émgolish their rhetorical skills. Students are
encouraged to include an audiovisual componentarerahow-and-tell style presentations,
thereby challenging them to think multi-dimensidpabout the subject. For some students, this
modality may be far more helpful to them in leaghthe material. There are many ways to
approach the material and we value the unique ibomitons of all students.

4. Small Group Discussions & Activities

College classes sometimes overwhelm studentscplantiy as freshman. Even in the more
intimate settings possible in smaller colleges wlibe size of the class may not be so daunting,
the ideas can seem to swallow them up. In ordprdeide all students with a forum in which to
discuss class material, | schedule regular smaillgdiscussions and problem solving activities
consisting of as few as three to four studentggpaup. Each group chooses a secretary who
records the group’s discussion findings. The dismn results are counted as a part of the
students’ attendance and participation grade. ésitisdvho put obvious effort into the discussion
and produce exceptionally insightful comments aeive extra credit. This format is
especially useful for compensating for the situatd only a few students consistently
contributing to class discussion.

5. Short Reaction Papers

| include short reaction papers as a way to allmdents to summarize what they have learned
during a class discussion/lecture. | might uskiring the last few minutes of class to check for
comprehension and to assess which areas | nedatify.c Students might also be asked to
summarize the results of a small (or large) disomsgroup and react to them thereby learning to
synthesize and accurately represent diverse viewgpuihile also taking a stand on the primary
issue or topic at hand. The spontaneous natuteesé reaction pieces also frees many students
to explore ideas without inhibitions. These aregraded but may become the basis for lively
classroom discussion.

D. Formal Teacher Training

As an undergraduate, | majored in educational themrriculum design, and instructional
practice with coursework in areas of personality aocial development, philosophy of
education, environmental education, curriculum istructional development, and learning
theory. My senior project (a thesis developed @efénded with a committee of senior faculty)
entailed developing a conceptual framework baseal lmmman ecological approach for use in
science education. In addition, | had many opputites for student teaching not only through
outreach education and interpretation but alsoleeglassroom presentation for many age
levels. | was also responsible for advising dt-gidents in science.

As noted in my position piece in section I, subtisecC above, | take undergraduate education
very seriously. This is why | have continued teetéurther development of my teaching skills
very seriously. While at Cornell University, latided the Graduate Teaching Development
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Workshop Series. Then again while at Universitilathigan, | attended many sessions on
teaching including an entire semester of schedwta#shops designed to improve
undergraduate teaching. These were provided fohdacclaimed University of Michigan’s
Center for Research on Learning and Teaching.ntilmee to concentrate on keeping apprised of
current trends in undergraduate education from thwhnstructional and institutional
perspectives. | believe that this is one of mydessponsibilities as an engaged scholar and
dedicated educator.

[11. EVALUATION OF TEACHING
A. Evaluations

Student evaluations are extremely important todls.noted in my statement of teaching
philosophy, | feel that an effective teacher is mlike a skilled ethnographer in that both must
be ready to rethink and continuously adjust thppraach in response to what is constant, if
informal, feedback. | use both formal and unforrmethments in order to modify and improve
my syllabi, text and film selections, written agsigents, class discussions and teaching style.

B. Student Assessments*

Evaluations consistently reflect that | am veryeefive at regularly clarifying course objectives
and providing students with feedback on their waBtudents also appreciated my willingness to
meet with them outside of class to provide indialized attention and guidance.

Students found the course syllabi and class webskremely helpful in giving them resources
to guide them and help them prepare effectivelycfass.

Students in my classes have felt strongly that teasn not only to identify main points and
central issues of the field but, more importanitat they could apply principles from class to
new situations.

My approach to regular writing assignments was yaipful to students who felt that these
helped them to further clarify and synthesize cetngmes while they gained greater confidence
in their ability to express their ideas.

Students overwhelmingly agree that through takiygchasses they develop greater awareness of
societal problems and learn to value new viewpoattge at the same time gaining better
understanding of themselves in the process.

| am very pleased to consistently receive very @ghluations for my effectiveness in handling
multicultural issues, students’ questions, andutbe of examples and illustrations. Students also
felt that | was receptive to student ideas and s@ad was willing to change direction when
necessary to meet these effectively.

Students agree very strongly that | maintain aroaphere of good feeling in the classroom
where students feel that they are treated witheisgind that cultural and personal differences
are assets.
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Students enjoyed my own excitement with the mdtarid recognized that although | had
thorough knowledge of the topics, | was also leagmew things with them. At the same time,
students acknowledged that | was continually leeymd improve my teaching. While class
discussion was widely appreciated and often seentasally important to the course’s success,
there were times when some students felt that ¢ ¢g@ much freedom to student discussion
leaders who were given responsibility for that glashave learned to better balance my desire to
allow students this lack of restriction to expldneir own understanding through open and
respectful debate with their peers with the neadl dther students have for consistent guidance
and structure in order to make the information nmeaningful to them. The opportunity to
improve is one reason | value these evaluationantinually work to be a more effective
educator.

*For the most current institutional evaluationgmyf teaching, please see contacts on my CV.
C. One-Minute Summariesand Mid-Term Student Evaluations

In addition to traditional evaluations written betend of the semester, | allow for feedback
throughout from students throughout the term. h&teénd of every class, | have students spend a
minute quickly summarizing their assessment ofctass along two points: (1) What came into
focus for them today? (2) What still seems bluriiffese quick assessments give me a way to
check progress and make course corrections asch@ededer to address student needs. | also
use more in-depth mid-term student evaluationspréxmately halfway through the term, |

give students time to write anonymous comments taiheir impressions of the course thus far,
as well as any suggestions on how we could imptiogesecond half of the course. As opposed
to end of term evaluations, which affect only fetatasses, mid-term evaluations benefit
students directly and immediately. Thus, thesdéuat@ns contribute to a two-way dialogue
between instructor and students, and allow studeriiay an active role in shaping the direction
of the course.

V. TEACHING/LEARNING GOALS& RESULTS
A. Critical Thinking

In my comments on papers, | challenge studentsipoave the clarity and persuasiveness of
their writing. Most are able to formulate theieas much more effectively by the time they turn
in final papers at the end of the semester. Bwithgiconnections between course material and
contemporary, real world events, | emphasize tlevamce of anthropology to critical thinking
and to enhancing our understanding of everyday Heme students have commented that
having the benefit of an anthropological undersitagof culture has changed them in that they
can no longer watch television or movies in theesaray that they used to. They have become
much more aware of the role of the media, for edamp constructing meaning. Many feel that
they are no longer willing to assume to role ofgpas consumers of media products.
Anthropological knowledge can empower studentshtdlenge the status quo through their
everyday choices and through informed and educatpgments.
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B. Increased Mastery in Writing

The chance to work on a sustained research anishgvptoject is a major advantage for students
in my classes. Ongoing feedback and rethinkingdesiudents to rewrite papers which then
gives them a way to improve their writing and treigumentation. Grammar, spelling, word
choice, and punctuation are important in the priedgiem of ideas. Writing that is hindered by
carelessness can obscure the intent and meanthg wofriter. Students learn that style is
important in the assignment and that it is bec#usie ideas are paramount that style must be
taken seriously. Having almost the entire terméok on their term paper gives students the
chance to learn what they can do and have confedieniheir ability to conduct true scholarship.

C. Diversity, Multiculturalism, and Tolerance

Anthropology is uniquely positioned as a coursstatly to prepare students for an increasingly
diverse society. For many students, a class tu@llanthropology affords them their first real
glimpse of other ways of understanding such baskgn for granted categories as person,
gender, family, and community. Anthropology taughé classroom environment that fosters
real engagement with respect and tolerance candatreenendous impact on students at a time
in their life when so many of them are really begng to connect with a larger world. The
cultural sensitivity that students learn in a ceursanthropology provides valuable interpersonal
skills allowing students greater understandingrofug dynamics and a basis for the ability to
work effectively in a cross-cultural or multi-cuttd setting. The classroom experience inspires
many students to continue their exploration of othatures when the semester is over through
further coursework in anthropology, foreign langei@tpsses, as well as study abroad programs.
Learning about the world's social and cultural dsutg through an anthropological perspective,
and by engaging with that diversity through apgi@aof anthropological methods in fieldwork
exercises, students learn the most valuable tr#liteocultural anthropologist: personal and
intellectual flexibility.

V. SAMPLE SYLLABI

Please see attached. If sample syllabi are desitédhave not been included with this portfolio,
please contact me.
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Brian A. Hoey, Ph.D., Associate Professor
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Huntington, WV 25755-2678

Phone: (304) 696-3747
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